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Abstract 
Measuring the motivational elements of students towards learning English and 
demarcating the salient elements of their motivation is crucial as this information can be used 
to make the English learning experience more effective. The motivation of Sri Lankan 
undergraduate students towards learning English is generally rated as quite low. Therefore, 
measuring the motivational elements pertaining to their L2 learning and finding the salient 
features would be essential to enhancing their learning experience within the university system.  
The study of motivation in SLA has taken a different direction from the socio- 
educational method by R. Gardner and R. N. Lalonde (1985) which heavily focused on the 
concept of integrativeness as the main motivating element in SLA. As this was later found to be 
inadequate in explaining the current learning experience of ESL or EFL in a more globalized 
and international context, additional elements were incorporated to make the measurement 
more meaningful 
Dörnyei (2009a) conceptualized the L2 self-system which is conditioned to meet the 
current status of SLA. The L2 self-system incorporates integrativeness and also uses the 
concept of the ‘ideal L2 self’, corresponding with motivation as the drive for the ultimate goal 
of a competent L2 self. It has been validated a number of times in both EFL and ESL contexts 
as Japan, China, Iran and Pakistan. This system has not been so far implemented to study the 
L2 motivation within the ESL context in Sri Lanka.  
This study presents the motivational elements present among the undergraduates 
studying in government funded universities in Sri Lanka. 
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An online questionnaire developed for this by integrating subscales from previous 
studies from Tagushi, Magid, and Papi (2009) and Ryan (2009) with the addition of a few 
contextual questions, was distributed among Sri Lankan undergraduate students. After testing 
the completed questionnaires for reliability the salient motivating factors for different 
demographics were extracted and the correlations between salient factors were studied.  
The study shows a strong correlation between the ‘ideal L2 self’ and the ‘ought to L2 
self’ which is an indication of strong motivation towards learning the L2. The findings also 
indicates that Sri Lankan undergraduate students are strongly influenced by promotional 
instrumentality and preventional instrumentality, denoted by the strong correlation between the 
two subscales. Their motivation is geared towards learning English for the personal extrinsic 
goals such as employment opportunities and graduate studies. While their levels of motivation 
was generally high the need to pedagogically assist their requirements of promotional 
instrumentality was seen as a crux to the pedagogical implications. A significant difference 
between the demographics in the study was not observed.  
Key words: SLA, Motivation, Identity, L2, L2 self-system, university undergraduates, 
Sri Lanka 
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Chapter 1: Introduction 
Humans love to imagine themselves in different selves, an identity apart from what they 
already are or a self that they desire to be in the future. The ideal self or the ideal person that we 
wish to be is considered highly instrumental in gearing us forward and motivating us to work 
our way towards becoming that. Motivation plays a pivotal role in the process of learning a 
second language.  The desire to be a competent user of a second language with a near native 
fluency is an important facet which can work as a high motivational element.  
In the university system of Sri Lanka there is a universal agreement on the lack of 
interest among university students towards learning English as a second language. Even if some 
students display an enthusiasm towards learning English from the courses offered by the 
universities, this interest is reported to wane towards the middle of the courses (Fernando, 
2005). It could be the work load of their core subjects, their perceived difficulty of learning the 
language, difficulty in negotiating between their identity and the identity they assume as 
university students, difficulty integrating into the learning system, learning situations and even 
the learning experience. The attitude towards the L2 can also be an affective factor towards the 
process of learning English among the undergraduates. The notion of language is deeply 
ingrained with the concept of nationality and race in our country, being a post-colonial country. 
It has been suggested that a certain animosity towards the learning the language of the 
conqueror could also be an aspect that is affecting the students English is the language of the 
elite, and “those who wield power have access to English” (Gunasekara, 2005, p. 13). As 
English is associated with the elite and the power of the society, the influence of leftist values 
tend to clash with the identity of the university student and the need to learn English 
(Gunasekara, 2005). To find what exactly interferes in their interest towards learning English as 
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a second language it would be most helpful to understand how they create or perceive 
themselves as the competent user of English. Learning what components build up the L2 ‘ought 
to L2 self’ and ‘imagined self’ could shed a light on what affects the motivation of students.  
The learning experience at the university level takes place in a very formal setting. This 
is very much akin to the intensive English centers in the US. The undergraduates are mostly 
taught by graduate teachers, graduands and retired school teachers. The learning experience is 
an important factor in defining the motivation of a student towards learning an L2. Problems 
stemming from the class room can also affect the students’ desire towards learning an L2. A 
teacher or the course work can also have an impact on the desire of the student to learn a L2. It 
is possible that their lack of interest is only related to the learning experience within the sphere 
of the university system.  
Out of the languages spoken in Sri Lanka, English maintains a significantly high 
posture. Despite being only recognized officially as a link language, the historical context of 
English in the country regales English with the position of a prestigious language. Sri Lanka 
belongs to the outer circle according to Kachru’s three circle model of English (Kachru & 
Nelson, 2001) hence English functions as a second language and also has a community which 
is fluent in standard Sri Lankan English. As being a language of international posture and 
importance; currently being even considered a ‘lingua franca’, the prominence of learning 
English is continuously instilled among the Sri Lankan population. In the current education 
system, English is considered and an essential language which is worth learning. Students are 
expected to learn English at a very young age. The national curriculum includes English 
starting at grade three. Nevertheless most parents try to provide their children with an English 
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education at the earliest possible. There is a huge market for English language learning with 
thousands of students attending extra tutorial classes and English courses.  
The most intriguing issue is that when such courses are offered at university level, 
students seem disinclined to make use of them. Low attendance rates and a lack of interest has 
been noticed in a few studies as Fernando’s (2005) study of motivation among the university 
students of the arts faculty at the university of Kelaniya. Students are fully aware that the 
knowledge in English will provide them upward mobility with access to better jobs and 
promotions; most essentially in the private sector. This makes competency in English not only 
a social commodity but also a professional qualification. It is not implicated that all students 
lack motivation to learn the language but a majority of complaints have been voiced over 
increasing rates of absence during class time and mainly the lack of motivation. Similar results 
showing a strong influence of instrumental motivation was found in the studies done in 
Pakistan (Islam, Lamb, & Chambers, 2013), Iran (Taguchi et. al., 2009) and also in Egypt 
(Schmidt, Boraie, & Kassabgy, 1996). 
The intention behind this research was to pin point the motivational elements that affect 
the university students by profiling their general L2 identity and what components are more 
salient in the construction of this identity. Learning these variables could help in the process of 
gearing and customizing the L2 pedagogy towards making the L2 more culturally and 
instrumentally accessible to the learner.  
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Chapter 2: Review of the Literature  
Motivation in SLA a Historical Overview–Gardner and the Socio Educational Method  
Research on motivation in SLA has been conducted since the early sixties. R. C. 
Gardner adopted a social psychological perspective in studying the effect of motivation in SLA. 
His study in SLA motivation focused on two motivational constructs; motivation in language 
learning and classroom motivation or rather what we know today as the learning experience. 
Gardner’s socio-educational model (1972) argued that individual differences among people 
affected SLA and that motivation and attitude had an integral role to play in the journey 
towards competency. The attitudes and cultural implications towards the second language (L2) 
community could also influence the desire towards learning a second language. The transition 
from focusing on aptitude towards attitude helped build a new platform where motivation 
towards language learning could be studied. According to Gardner and Lalonde (1985) the 
desire or the need to learn an L2, the motivational intensity or the amount of effort given to 
learn the language and attitudes toward the L2 are important towards gaining competency in a 
language.  This is also named the ‘tri-partite complex’ by Gardner and Lalonde (1985) as 
motivation. Gardner focused mainly on the motivation in sites of learning, such as formal and 
informal (educational and cultural) where the learning process takes place. Both contexts play 
an important role in the improving or scaffolding the learners’ competency. The cultural 
context plays the role as a motivational factor for the L2 learner to learn the language for the 
purpose of integration into the L2 community. The desire to integrate will set up the goals to 
achieve the needed level of competency in the language. The learning experience will in the 
other hand affect the level of motivation in a more formal manner. The formal refers to the 
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class room and the reactions of the student towards the teacher, course content and materials 
used in the teaching process.  
Integrativeness is a necessary attitudinal component which needs to be present for 
sturdy levels of motivation towards SLA. It reflects the cultural attitudes of the learner towards 
SLA. According to Gardner and Lalonde (1985) integrativeness is the ‘open or willing 
perspective’ towards the ethnic group or community using the target language. That is the 
learner needs to have a positive desire to become a part of the community of the L2 and that 
this should be a positive desire or in his words a ‘willingness’ to integrate in to the L2 
community. Gardner and Lalonde did their primary research on a group of French Canadians 
learning English in Canada. They were found to be highly motivated to learn the L2 to become 
a part of the L2 community. For these participants, integration was a welcome and positive 
result. Learning the L2 meant that they could easily become a part of the L2 community. 
 Gardner’s (2007) definition of motivation changed with time, in his latter studies he 
defines it as, “an open interest in other cultural communities in general (i.e., an absence of 
ethnocentrism, and authoritarianism or the presence of Xenophilic attitudes, etc.)” (p. 15). He 
continued to maintain this definition of integrativeness   as the positive desire to become a part 
of another culture. This view disregards the likelihood of the learners’ disinclination to be a 
part of the target L2 group due to reasons such as nationalistic integrity or social stratifications. 
In cases where there is linguistic resistance, national pride, or ethnic group affiliation there 
could be a desire to dis-integrate or distance oneself from the L2 community. Much debate has 
risen from this perception of motivation as touching of just the surface of a dynamic concept 
and the fact that he focuses only on the integrativeness and less on the concept of instrumental 
motivation for purposes such as career development and academic advancement.  It has been 
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pointed out that Gardner lays very little emphasis on the discussion of instrumental motivation 
towards SLA and suggests that he was more emphatic about the interpersonal and emotional 
components of motivation. It was found in most studies on SLA motivation that instrumentality 
or instrumental motivation has a stronger influence, while integrativeness shows a lesser 
influence in comparison. As Gardner and Lalonde’s study (1985) was done in a predominantly 
English speaking community where the target language group wielded the power; it seemed 
most likely that he got a higher level of integrative motivation.  
 Dörnyei and the L2 Self System  
One of the critics of Gardner’s emphasis on the concept of Integrativeness over 
instrumentality was Zoltan Dörnyei. While Gardner’s definition of Integrativeness was 
contextually applicable to the group he studied and the situation within that context, Dörnyei 
(2001) points out that much has changed in the ESL/EFL context since the ‘80s. Modern global 
trends as globalization, free economy, and advanced aeronautical technology has changed the 
function of ESL and EFL. English is becoming a language with more demand and is taught in 
numerous contexts that are in the least akin to the context where Gardner’s study was primarily 
done. With the alterations in the L2 learning paradigm the question arises over the validity of 
Gardener’s concept. In the initial study (1985) in Canada the L2 learners were in physical 
proximity to the L2 community and their goal was to become a functioning part of the target 
community. As Dörnyei (1998) points out, in the current ESL and EFL setting, one cannot pin 
point a target L2 group, especially as English is an international language with many varieties 
and developing varieties and a nonspecific L2 community. 
 “Over the past decades the world traversed by the L2 learner has changed 
dramatically_ it is now increasingly characterized by linguistic and sociocultural diversity and 
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fluidity, where language use, ethnicity, identity and hybridity have become complex topical 
issues and the subject of significant attention in sociolinguistic research” (Dörnyei, 2009a,       
p. 1).  
Integrativeness as defined by Gardner would not therefore accommodate the context of 
the Sri Lankan students learning English as a second language. They belong to an entirely 
different context, where it is difficult to pin point a direct proximity to an L2 community. There 
are many components that are attached to ESL in Sri Lanka, language identity, current global 
trends, language anxiety, the existence of a variety of Sri Lankan English and a local L2 
community. It is difficult to draw a parallel with Gardner’s concept of integration when it 
comes to studying the context in which we place the Sri Lankan ESL student body with the 
motley of contexts that form their socio cultural identities. The attitude towards English that is 
generally believed to exist in the former colonies of the British empire is mixed and cannot be 
easily categorized as an attitude of “openness to and respect for other cultural groups and ways 
of life” (Gardner, 2007, p. 5). This does not take into consideration the implication for a 
situation where the L2 learners’ attitude towards a speech community is negative hesitant and 
apprehensive. In post-colonial contexts, the language of the empire builders, though valued 
highly as the language with power, is also perceived with apprehension as the language of the 
oppressors. This the case of English language in Sri Lanka, there are many groups that believe 
that the native language is corrupted or less respected because of the advent and continual use 
of English.  
 The L2 self system. Elaborating on Gardner’s formative study on the integrativeness 
and using it as a foundation Dörnyei developed a new method of measuring the motivation of 
the L2 learner. His intention to broaden the scopes of the theory was of the purpose of applying 
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it to a number of varied language learning environments. Dörnyei also added a number of new 
dimensions to measure the motivation of L2 learners. The students’ motivational attitudes were 
studied against, 
a) Direct contact with speakers (attitudes, towards actually meeting L2 speakers and 
travelling to their country) 
b) Cultural interest (the appreciation of cultural products associated with the particular 
L2 and conveyed by the media, e.g., films, TV programs, magazines, and pop 
music) 
c) Vitality of the L2 community (the perceived importance and wealth of the L2 
communities in question 
d) Milieu ( the general perception of the importance of foreign languages in the 
learners’ school context and in friends ‘and parents’ views)  
e) Linguistic self-confidence (a confident anxiety free believe that the mastery of an 
L2 is well within the learners’ means.  (Dörnyei, 2009b, p. 76) 
 
In his first study, which was done in Hungary with 13,000 learners of target foreign 
languages he found a great correlation between the desire to integrate and language learning. 
The target languages were, English, French, German, Italian, and Russian. This study 
integrated both integrativeness and instrumentality with the five attitudinal and motivational 
components. Attitudes towards the L2 community, vitality of the community, cultural 
interest, milieu, and linguistic self-confidence focused on the attitudinal elements which were 
derived from integrativeness. 
Dörnyei used this empirical research to suggest that the study of motivation in SLA 
needs to move on from integrativeness and be reinterpreted as the ‘‘ideal L2 self’’. He used a 
theoretical approach from psychology to measure motivation and applied it to L2 motivation. 
The concept of ‘possible selves’ introduced by Markus and Naurius (1986) became the 
foundation for the development of the L2 self. He combined this with the theory of self-
discrepancy by Higgins (1985). If our ideal self is associated with the mastery of an L2, that is, 
if the person that we would like to become is proficient in the L2, we can describe it in 
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Gardner and Lalonde’s (1985) terminology as having an integrative disposition. That is our 
current self’s desire to integrate with the ‘ideal L2 self’. Thus, the central theme of the 
emerging new theory was the equation of the motivational dimension that has traditionally 
been interpreted as “Integrativeness or integrative motivation’ towards the ‘ideal L2 self’. The 
‘ideal L2 self’ focuses on how the language learner uses this imagined self to motivate 
themselves to learn the L2. It is constructed around the concept of two selves and the learning 
environment. Dörnyei focused mainly on the,  
a) the ‘ideal L2 self’ 
b) ‘ought to L2 self’ 
c) L2 learning experience 
The ‘‘ideal L2 self’’; is the imagined L2 self of the learner. The picture they construct of 
how they would speak and behave within the parameters of the learnt language. The learner 
would thus work hard to reduce the discrepancy between the current self and the ideal self. This 
is a strong form of motivation. This is drawn from integrativeness and instrumental motivation 
in Gardener’s theory. The ideal self would be competent and fluent in the target language. While 
the learner would like to operate competently using the L2 and also look forward to the 
instrumental outcomes of achieving the goal. The ‘ought to L2 self’ poses the qualities that 
ought to be met to avoid negative outcomes. Peer groups, parental expectations can have an 
effect on the development of this ‘self’, which represents extrinsic motivation. The higher the 
correlation between the ‘ought to L2 self’ and the ‘ideal L2 self’ the motivation towards the L2 
is indicated to be stronger. The L2 learning experience concerns more physical and situated 
environment. The focus falls on the direct learning process and the environment. This includes, 
the teacher, curriculum, methodology, classroom material and also peers. 
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 Other studies on the L2 self system. The L2 motivational self-system has been used 
by many studies done in ESL and EFL contexts. The main study conducted by Dörnyei and 
Ushioda (2005) in Hungary studied the L2 Motivational Self system in foreign language 
learning settings. It was replicated in a number of countries including Japan (2008), Indonesia 
(2009), Iran Japan and China (2012) and Pakistan (2013), testing both ESL and EFL contexts. 
In Pakistan, Islam (2013) measured the L2 motivation among university students of Panjab 
area with the purpose of providing validation to the L2 self-motivation model. He focused on 
learning English as a process of national interest of promoting Pakistan and creating access to 
the international realm through the language. The results confirmed that Pakistani learners L2 
self was constructed upon promoting international understanding for economic development. 
This study resulted in finding more of a collective sense of an L2 identity rather than the 
individual L2 identity which was more predominant in the studies done in Hungary. This study 
differed from the Hungarian study on the nature of the identity. The L2 identity of the 
Hungarian students showed a sense of individuality while in Pakistan it was more of a part of a 
collective identity.  
Islam et al. (2013) notes that the ideal self of the individual can also be affected by 
cultural context of the L1. Some cultures are more interdependent than others, influencing 
how motivation is driven in such a context. Thus, accommodating the L2 self is more geared 
towards national interest and development, not entirely driven by individual ambitions. 
However, Islam does conclude that this drive towards a less individualized attitude may only 
reveal the more popular and dominant psyche which sees all individual acts as a contribution 
to the national interest of Pakistan (Islam et al., 2013). This marks the integration of the 
cultural identity with that of the individual identity. This could be a salient factor in most 
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collectivist societies. Sri Lanka being a post-colonial country as Pakistan ought to show 
similar results, yet its relationship with English can be different to that of Pakistan. This study 
is the closest of the studies conducted on the L2 self-system in an ESL context similar to Sri 
Lanka. Lamb’s longitudinal study (2009) in Malaysia is also a relevant study to the post-
colonial L2 identity of the Sri Lankan undergraduates. However the study was conducted on a 
different age group which could have different results from the age group that is being 
studied in this research. The L2 motivational identity of an adolescent would be entirely 
different from that of a young adult who has to graduate within a few years and face a higher 
level of social and economic pressures than would a school student.  
Studies on Second Language Motivation and Language Identity 
Second language motivation in Egypt. A number of studies have been conducted to 
study the L2 identity of ESL learners though not using the L2 self-system, to understand the 
different cultural aspects involved in SLA motivation. A study was conducted in Egypt by 
Schmidt among a group of adult learners of English. Egypt too is a post-colonial country and 
has a history of contact with the English language, which could be much older than that of Sri 
Lanka. In Egypt English is a stepping stone towards a better life. It is associated with 
achievement in education and is a determiner of social status according to Schmidt et al. 
(1996). Fluency in English means a higher chance of getting hired and also social mobility. 
This is very much similar to the situation in Sri Lanka. The huge and impending demand for 
English educated professionals mean that competence in English will have a larger influence 
on the motivation towards learning the L2. Akin to the situation among university students of 
Sri Lanka, the students of Egypt are motivated by instrumental reasons (Schmidt et al., 1996).   
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Culture and Identity and Investment. Identity and culture are both integrated 
together. The native cultural load or context of the L2 learner is carried directly into the 
process of SLA. Language, society and culture are greatly intertwined elements. The nature 
of the society defines the identity of a person and this identity in turn affects the way in 
which an individual approaches a second language. Their attitude and motivation are greatly 
molded and shaped by the way in which these social factors affect them individually. 
Language is a site of power, struggle and change and a part of the culture and the society. It 
is very much linked with the identity of the speaker and the community. Language can play a 
role in formation of an identity and likewise.  
Yu Shiang (2013) quotes from Norton and Toohey (2002), “Language learning 
engages the identities of learners because language itself is not only a linguistic system of 
signs and symbols; it is also a complex social practice in which the value and meaning 
ascribed to an utterance are determined in part by the value and meaning ascribed to the 
person who speaks” (p. 50). Norton in her article Social Identity, Investment, and Language 
Learning moves away from the mainstream understanding of the desire to learn language as 
‘motivation’ and re introduces it as ‘investment’ to capture the complex relationship of 
language learners to the target language and their sometimes ambivalent desire to speak it” 
(Norton, 1995, p. 9). 
Norton believe that predominantly psycholinguistic concepts of motivation does not 
sufficiently "capture the complex relationship between relations of power, identity and 
language learning” (p. 17) she uses the term investment to refer to the motivating 
components that drove the women she studied towards achieving competency in the L2. 
Norton suggests that “motivation should be mediated by an understanding of learners’ 
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investments on the target language- investments that are closely connected to the ongoing 
production of a language learner’s identity” (p. 21). This could also be interpreted as 
instrumentality but looks at the process of power relations between the L2 learner and the 
target language group and how it affects the formation of the identity, or a future L2 self. 
The juxtaposition of the learners’ identity with the language that they learn will provide 
insight into the level of motivation that is conjured in the process of learning. The current 
study will not be looking at language learning as an investment but rather in the more 
general term used in the second language research, under the term of instrumentality.  
Studies on the Psychology of Motivation  
An L2 learner’s motivation could be both intrinsically or extrinsically founded. Dörnyei 
uses this concept when developing the L2 self-system. Two of the measuring scales include 
motivational elements related to extrinsic motivation. Ryan and Deci (2000) define extrinsic 
motivation as “doing something because it leads to a separable outcome” (p. 55). A student will 
learn a new set of skills because it will have a potential to be of some value for later such as 
good grades or privileges. These are external motivators in opposition to intrinsic motivation. 
“after early childhood, the freedom to be intrinsically motivated becomes increasingly curtailed 
by social demands an roles that require individuals to assume responsibility for no intrinsically 
interesting tasks” (Ryan & Deci, 2000, p. 60). In her study on motivation of students in the 
Faculty (school) of Arts at the University of Kelaniya, Fernando (2005) states that the students 
in Sri Lankan universities are both intrinsically and instrumentally motivated. She insinuates 
that the desire to live a comfortable life as the desire to integrate with the local L2 community. 
However, she also mentions that the intrinsic motivation among students is ambiguous because 
of its representations as entering a higher social class etc. however the desire to acquire 
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physical comforts that are brought on by the this integration is observed as instrumental 
motivation. As the demarcations of the intrinsic motivation and extrinsic motivations in the 
student responses are ambiguous further studies need to be done to determine what is stronger 
among the university students.  
Historical Backdrop for English Education in Sri Lanka 
Sri Lanka is a post-colonial country with a history going back to more than 100 years 
as a part of the British Empire. English was the language of power in the era of the British.  
English was the official language of the country from 1815 to 1956, and it is still 
widely used in government, administration, and higher education. As a colonial 
language, English continued to be the official language even after Sri Lanka (then 
Ceylon) gained independence in 1948. (Coperahewa, 2009, p. 79) 
  
Learning the language of the conqueror meant that the learner would land in the upper circles 
in the social hierarchy. “A dual system of schools was started during this period where 
government assisted English medium schools, which were patronized by the elite and a 
system of schools administered by the state in the vernacular for common people” 
(planipolis.iiep.unesco.org/). The wealthy elite were able to attend these English schools. 
This also meant that they would be able to procure a good job in the government. The poorer 
of the society had to follow the vernacular education which denied them the chance for 
upward mobility due to language constrictions. “Sri Lankan society was never egalitarian. The 
prevalence of a hereditary caste system in past centuries, where birth decreed employment, 
worked against equality as some castes (farmers, for example were at the top of the hierarchy) 
were considered more prestigious than other (fishermen, drummers, etc.). Language, however 
was never the basis of any significant socio-political inequality till English became the official  
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language of the country” (Fernando, 1996, p. 509). Thus, English, under the British regime 
became the marker of wealth, socio-economic power and political power.  
The influence of the nationalist movement which raged throughout the South Asian 
subcontinent and the economic shock of WW ii on Britain gave Sri Lanka the opportunity of 
gaining independence from the British. The long held anger towards the British Raj and many 
failed attempts towards liberation finally paid off. Simultaneous to the nationalistic movement 
spearheaded by the Indian patriots, rebellions had been taking place in Sri Lanka. Many 
nationalistic leaders tried to instill a sense of patriotism and national pride among the masses. 
Sri Lanka was granted independence in 1948. English remained as the official language of the 
country even after the independence until 1956. Politicians with the ‘Oxford accent’ were in 
prominence in these days and were highly respected for their knowledge in English and 
belonged to the upper elite classes. The change or governments the new nationalistic 
movement brought changes in language policies. The Official Language Act No. 33 declared 
Sinhala as the only official language in 1956. It replaced English which had been imposed as 
the official language under British colonial rule. However, English did not lose the power it 
had held for nearly 200 years. It continued being held up as the language of the elite and the 
academic classes. Language and national identity is undeniably intertwined in the Sri Lankan 
context. In Sri Lanka however, language became a marker of ethnic differences when the 
common enemy was driven away. The two main spoken languages Sinhala and Tamil marked 
the difference between the Sinhala ethnic majority and the ethnic minorities, Tamil and 
Muslims. English after the 1987 amendment, currently functions as a link language between 
the two language communities. Sinhala people are marked by their speech from Tamils and 
Muslims who speak Tamil. According to Gunasekera (2005) the national consciousness 
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brought upon the marginalization of non-Sinhala speaking communities; therefore when 
English lost its position as the official language of the country it also broke down the 
collective identity of Sri Lanka and broke it down to different identities based on their 
language or ethnicity.  
With time the socio-political power related to English began to dwindle. 
Sinhala and Tamil have taken over as the major languages of the country, with English 
being retained as a complementary second language in specific domains. … 
Accordingly, linguistic elitism, professional and cultural, rather than imperialism in 
the form of socio-political hegemony, best describes the effects of English in the 
present day Sri Lanka.” (Fernando, 1996)  
 
By the late ‘80s English became a language needed for economic development. With 
the introduction of global economy and globalization to Sri Lanka, English became a highly 
marketable asset.  
English in the Modern World and in Sri Lanka 
English has become the ‘lingua franca’ of the world with a massive and growing 
population of L2 speakers of the language. Globalization has pushed it forward as the 
language of business, knowledge and technology. In present-day Sri Lanka, the government is 
dedicated to provide an English education to its entire population, with new language policies 
giving high importance to English as a language of international importance. English is taught 
from grade 3 to 13 and the students have to face two main English tests for their Government 
Certificate of Education Ordinary Level at grade 11 and Advanced Level at grade 13. 
Government revenue is spent on developing English teaching programs and by 
implementing English teaching programs at primary, secondary and tertiary levels through the 
ministries of Education, Higher education and Vocational Authorities. Universities are funded 
by many forms of international funds as the IRQUE project to enhance English education. 
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Programs like “Learn English our Way”, had been established to encourage students to shed 
their anxieties and learn the language. The ministry of education also has set up a program 
under the title, “English as a life skill” which is linked to the presidential initiative under the 
former president geared to promote English Listening and speaking skills (Department of 
Education, news item). This could be an implementation towards reducing the English 
speaking anxiety that most students face when they interact in classroom sessions or outside. 
Most have a fear of making mistakes and of exposing their low aptitude in English. This too is 
a demotivating element where the student in fear or anxiousness of making mistakes would 
avoid situations where they need to interact using English. 
 Brief Overview of the Education System of Sri Lanka 
Education is compulsory for all children between the ages of 5 and 13. Students are 
encouraged to attend school, which is free and funded by the state. The government provides 
free textbooks to all students starting at grade 1 to 13. Uniforms which were also freely 
distributed to all students had been subsidized to only low income, deserving students.  
Literacy rates and educational attainment levels rose steadily after Sri Lanka became 
an independent nation in 1948 and today the youth literacy rate stands at 97%. The 
government gives high priority to improving the national education system and access 
to education. The medium of language could be Sinhala, Tamil or English. English is 
taught as a second language. Students sit the G.C.E O/L at the end of 11 years of 
formal education and G.C.E. A/L examinations at the end of 13 years. (Sri Lanka 
Fulbright Commission) 
  
The students attending the university level courses are exposed to the English language from 
an early age; as they learn English from grade 3 (or even younger depending on their parents’ 
preferences). 
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Target L2 Communities 
The Sri Lankan English L2 community. There are two L2 groups that can be 
influential towards integrative motivation. The fluent speaker of Sri Lankan English is a product 
of the legacy of the old colonial language education policies set by the British. English 
education was restricted to a small group of students coming from affluent families, which made 
English into a language of the elite by the end of the colonial era. The English speaking elite 
group in Sri Lanka comprises of those who have a good command of English and in most cases 
have learnt it as their first language. The question of the ‘native speaker’ (NS) versus the non-
native speaker (NNS) arises here. As this study does not discuss the legality of the term; this 
study categorizes people who had learnt to speak English starting from infancy and adolescence 
and comfortably use the language for their daily chores. Pennycook’s  (2012) defines the 
competent speakers as “People who have grown up with a language and used it widely in many 
domains, further usually have a facility with that language allows them to draw on a diversity of 
idioms and phrases that are interlinked with particular cultural contexts with which a language 
may be associated” (p. 84). 
‘Native’ L2 community. The L2 group that is most commonly referred to in studies 
done on integrative motivation is the community comprised of the ‘Native’ speakers of the L2, 
ideally either the British or the Americans in the case of English. As English is the language of 
international importance more students are now motivated towards learning English to become a 
part of the international or globalized world. As access to media such as movies, TV shows and 
programs are available through the internet and cable TV, students are exposed to the larger L2. 
There seems to have been a shift from the formerly believed desire to integrate to the elite Sri 
Lankan English L2 group, to that of a larger community, where English is more so the pathway 
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to academic and financial success. In her study Fernando (2005) mentions that a 92% of the 
students in her study had indicated that English was need for the sake of better employment and 
it is important to learn it because of its international posture. English seems to be currently 
shifting form being the language of the elite to the language of international understanding and 
development; the language of knowledge and technology. 
The term Singlish is used to refer to the Sri Lankan English spoken within the country 
but it does not mark itself as a national language or does not establish a national identity 
(Gunasekera, 2005) as it is the language used by a minute section of the society and is not 
codified, but only used orally. Gunasekera says that Sri Lankans are reluctant to claim this as a 
variety. Sri Lankan variety of English is generally compared with British English and great 
amount of pains are taken to make sure that the Sri Lankan users of English live up to Received 
Pronunciation (RP) standards. These standards are sometimes even used to demarcate the 
difference between a person who had learnt the language from infancy and a person who had 
learnt it as adults. However linguists in Sri Lanka are trying to carve a niche in the modern 
world and in the Sri Lankan consciousness towards accepting a Standard Sri Lankan English.  
In defining the L2 ideal self, Dönoted that while integrative motivation though a 
governing factor in motivating students in a multicultural context, it cannot be applied across 
context as in an EFL context or in an ESL context where English may not be the L1 of the 
majority of speakers. If the students desire to integrate in to an L2 culture and group, the grey 
area as to what is to be considered the L2 culture in Sri Lanka; where it could be the native 
speakers of English, speakers of ‘Standard Sri Lankan English’ or the group of English 
educated elite. 
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This poses Dörnyei’s study as most suitable to measure motivation towards L2 
learning among the students of Sri Lanka. It looks at L2 community as a larger body of 
speakers of English as an international language. It measures not only the integrative 
elements of motivation but also other important elements as the L2 identity and situated 
learning.  
Research Questions 
a. How effective is the L2 motivational self-system in describing the motivation 
of learners in the ESL undergraduate intensive English teaching programs in 
Sri Lanka. 
b. Do their cultural identities (Sinhala, Tamil or Muslim) have an impact on their 
levels of motivation towards learning English? (Is there a relationship between the 
ethnic background and language motivation)? 
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Chapter 3: Methodology 
 Introduction 
Motivation in L2 has been studied in many contexts. This study focuses on the affective 
factors of motivation on L2 in an ESL context in a South Asian Country. Therefore the next 
chapter features the context of the study, the participant demographics and explanations of the 
research instruments.  
Participants 
The participants for this study were students following undergraduate programs in a 
number of state funded universities across Sri Lanka. A majority were from the University of 
Peradeniya situated in the Central province of the country. The rest were from the universities 
of Kelaniya (western province), Ruhuna (southern province), University of Jayawardanapura 
(Western province) and Eastern University (Eastern province). They are following 
undergraduate degrees which are solely funded by the government. They are also expected to 
follow the English language programs conducted by the respective faculties.
1
 While the 
western province is the most populous province in the country both universities in the province 
are located close to commercial capital of the country. The University of Peradeniya is one of 
the oldest universities in the country and is located in the suburbs closer to the second capital of 
the country. The university of Ruhuna is also located in a suburban area to the south of the 
country and the Eastern University is closer again located in the suburbs of the Eastern parts of 
the country. The students are assigned universities according to their scores in the Government 
Certificate of Education Advanced Level examination. The higher the score that a student gets, 
                                                          
1
 Faculties–another term used to refer to schools in the higher education system in Sri Lanka. The faculty 
of Arts is the same as the school of Arts.  
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the more opportunity they would have of being assigned to the higher ranking universities. 
While the universities of Peradeniya, Jayawardanapura and Kelaniya are older universities, 
Ruhuna and Eastern University are more recent additions. As students are assigned according 
to their scores in the A/L examinations, the location of the university does not determine the 
socio-economic status of the students attending it.  
This examination is highly competitive as the admission process to undergraduate 
programs are based entirely on the GCE A/L examination and the Z score. The z score is 
determined on the averaging on the difficulty level of the subjects. Only 6% of the students 
who sit for the GCE A/L get admission to the university and thus the tests have become 
extremely competitive and quite difficult. All students who have been granted admission to the 
government universities have to sit for an English aptitude test administered by the English 
teaching units of their respective universities. The only students who would be exempted from 
this course are the undergraduates eligible to take English Language and Literature as a major 
or minor. Other than the aforementioned students, all undergraduate have to follow an 
intensive program in English. Students are again divided into their respective aptitude levels of 
English and have to follow a one to three month English intensive program before they start 
their prospective course of study. The English programs at the universities span the whole 
academic course (either 3 or 4 years). They have to take an English module every semester and 
show satisfactory results to be considered eligible to graduate. 
The students coming to these programs come from all walks of life, as the government 
provides free education to everyone. Sri Lanka being a multi ethnic country these students 
come from two language backgrounds; either Sinhala or Tamil (both Muslim and Tamil 
ethnicities use Tamil as their medium of communication). However a minority of students 
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would be local native speakers of Sri Lankan English, being from the Burgher community (Sri 
Lankans of Dutch, English or Portuguese origins). A majority of students speak Sinhala while 
Tamil is considered the language of the minority. Most students have had an exposure to the 
English language as they all have to sit for an English exam paper, which is a part of their 
qualifying exam. Thus, a majority of students can be considered bilinguals (though the term is 
quite vague in this context) of Sinhala and English (fluency is not taken into consideration 
here), Tamil and English or Sinhala and Tamil. Some are lucky enough to be trilingual with 
exposure to all three languages. 
Demographics and Questionnaire  
The questionnaire for this study was made available on-line due to constrictions caused 
by logistics. The students were requested to complete one of the three questionnaires 
representing each language group (Sinhala, Tamil, and English).  The participant rate fell due 
to the local holidays and the transition of one semester to another during the time the 
questionnaire was administered. A total of 46 students participated in the questionnaire. For a 
description of the demographics see Table 3.1 below.  
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Table 3.1  
Demographics 
 Characteristics  Number of participants 
Gender  Male  
Female  
missing 
18 
23 
5 
Age 18-25 
25-35 
missing 
37 
5 
4 
Nationality Sinhala 
Tamil 
Sri Lankan Muslim 
Burgher  
Malay  
other 
missing 
38 
3 
1 
0 
0 
1 
3 
Native language Sinhala 
Tamil 
Other  
Missing  
39 
4 
1 
2 
 
Looking at the data it is quite visible that a majority of students are between the ages 
of 18- 25 (N = 37), while the rest were between ages 25-35 (N = 5). There was missing data 
on five participants in the age group. A larger portion of the participants belong to the 18-25 
age group as university entrance is granted only on three tries and students can only enter the 
university after passing the G.C.E A/L. the number of female participants were less than 
males at (N = 18 females to N = 23 males) and five participant details for gender was 
missing. An overwhelming majority of participants were Sinhala (N = 38) while the Tamil 
and Muslim representation was extremely low N = 3 and N = 1), there was one participant 
form another South Asian country and three participant details were missing. A similar result 
was to be found in the category of native language, while those who professed Sinhala as the 
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language they were most comfortable with (N = 39), the participants who were well versed in 
Tamil was so few in comparison (N = 4). One participant marked another language, the 
official language of a neighboring south Asian country as their native language. There was 
data of two participants missing. The study also looked at the disciplines the students were 
following for their majors.  
Materials and Procedure  
To study what motivational elements in the L2 self-system was more prominent among 
the students at the universities in Sri Lanka, a questionnaire was developed. The format was 
adapted for the self-reported questionnaires from earlier studies done by Dörnyei, and Ushioda 
(2005) in Hungary and specifically the study done by Taguchi et al. (2009) while some 
elements from the questionnaire developed by Ryan was used to this version.  
The questionnaire contained of two parts. Part one with five demographic questions and 
the second part contained 80 items. The items were selected for their appropriateness for an 
ESL context while 5 items were added to suit the context of the University student in Sri 
Lanka. The questionnaire had been piloted in the context of China, Japan and Iran in the study 
done by Taguchi et al. (2009) and also a number of questions were added from Ryan’s study 
done in Japan (2005). The final version of the questionnaire consisted of statement type and 
question type items, measured using a six item Likert scale ranging from ‘strongly disagree’ 
starting from the left to ‘strongly agreed’ placed at the very right. 11 factors were used to study 
the L2 motivational self of the students.  
1. Criterion measures Tagushi, T., Magid, M., & Papi, M. (2009)–Which were geared 
towards assessing the intended effort of the participants towards learning English.  
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2. ‘Ideal L2 self’ (Tagushi et al., 2009)–which refers to the ‘L2 specific facet of ones 
ideal self’ according to Dornyei and Csizer (2005).  
3. ‘Ought to L2 self’ (Tagushi et al., 2009)–measures the attributes such as duties, 
obligations, and responsibilities that one ought to have.  
4. Promotional instrumentality(Tagushi et al., 2009)–which measures the regulation of 
personal goals that lead to learning a second language such as the desire for finding 
a well-paying job, or make money. This is also believed to have a correlation with 
the concept of ‘ought to L2 self’.  
5. Preventional instrumentality (Tagushi et al., 2009)–was used to study the regulation 
of obligations which promote learning English; such as passing a test or a major. 
This is believed to have a correlational relationship with the ‘ideal L2 self’.  
6. Attitudes towards learning English (Tagushi et al., 2009)–measures the contextual 
elements related to learning experience such as the learning environment etc. and 
also how the participant enjoys the process of learning the language.  
7. Attitudes towards the L2 community (Tagushi et al., 2009)–measures the attitudes of 
the participants towards the target language community. In this case mostly the 
English of the inner circles and the outers circles (Kachru & Nelson, 2001).  
8. Cultural interest (Tagushi et al., 2009)–assesses the appreciation of the culture 
related to the L2 such as pop music, media.  
9. Integrativeness (Tagushi et al., 2009)–studies the level of motivation triggered by 
the desire to be a part of the L2 community. This study uses Dörnyei’s definition of 
integration which suggests the positive interest towards the L2 community; the 
language, culture and native speakers.  
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10. Fear of assimilation/ nationalism (Ryan, 2009)–measures the fear of losing one’s 
cultural values due to the influence of English and because of learning English.  
11. Linguistic self-confidence (Ryan, 2009)–is the ‘anxiety free belief’ that 
competency and ‘mastery’ of the L2 is well within their reach.  
The five questions were added into the scales measuring Integrativeness and fear of 
assimilation. These were reverse coded. These were created for the study based on the general 
beliefs held by teachers regarding student disinclination to learn English. Some believe that 
students are afraid of making mistakes or being laughed at.  
1. Would you like to be like the Sri Lankan people who speak English from a very 
young age?  
2. Whenever I think of speaking in English I feel like I am betraying my native 
language 
3. I am not worried about making mistakes when I try to use Sinhala/Tamil/other 
language 
4. I am afraid of making mistakes in English 
5. I think we do not need English to survive in the international world (Ryan, 2009). 
For the research, the students were approached through personal connections. Teachers 
and administrators in the university system were not approached for this, as the students were 
to fill in the questionnaires electronically. Students were approached through social media 
sites and through email. The translations were piloted by administration to a native speaker of 
each respective language and five questions were included to the original questionnaire to 
demarcate the affective L1 elements that have an impact on the formation of the student L2. 
They were be provided information about the research, the pedagogical implications and the 
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procedures. They were be provided with a questionnaire (translated into Sinhala and Tamil). 
Once the permission was granted the research questions were administered in the form of 
questionnaires. As the surveys were quite lengthy these were not conducted as class room 
level. The students were able to take their time on the answering of the questionnaires at home 
in leisure. Thus, the questionnaires could be filled outside class time without disrupting any 
lesson. The results were extracted through the online questionnaire website, free online 
surveys (freeonlinesurveys.com). The students were also produced with the IRB approved 
consent form in both Sinhala and Tamil, for the students to read and their willingness to 
participation was considered as their consent.  
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Chapter 4: Results  
 Introduction 
The research questions for this study were aimed at studying the effectiveness of the L2 
motivational self-system in describing the motivation of learners in the ESL undergraduate 
intensive English teaching programs in Sri Lanka, whether their cultural identities and native 
language have an impact on their levels of motivation towards learning English as a second 
language.  
Following the collection of the data from the questionnaire from the free online surveys 
website, the data was submitted to the (SCSU) statistical center to run it through Microsoft 
SPSS program. The negatively worded questions in scales, Integrativeness and fear of 
assimilation was reverse coded for the Cronbach alpha for reliability. A total of 64 participants 
had answered the questionnaires but only 46 were included in the inputted data due to missing 
data from the eliminated participants. These eliminated participants answered less than 50% of 
the questions. For participants with less than 75% missing data an averaging was used to make 
use of their responses. Within each subscale there were missing data which were replaced by 
average response for each question.  This could have been a result of the length of the 
questionnaire that ran for up to 80 questions. A similar number of questions had been used for 
the studies done by Tagushi et al. (2009) and Ryan (2009).  
 Descriptive Statistics 
Descriptive statistics were used to find the mean and the median for all the subscales 
and dependent variables of the study. The cultural interest subscale, (M = 5.21), ‘ideal L2 self’ 
(M = 4.99) and attitudes towards the L2 community (M = 4.73) had the highest mean values 
(see Table 4.1). Contrary to the general belief that students are against all that is international, 
36 
 
the cultural interest subscale displays that they are interested in the cultural components that 
come with the L2 and that they think these will help them arrive at competency levels in 
learning the L2. Their ideal L2 selves are quite high compared to the other subscales, which 
means that they have a strong goal that could be used to motivate themselves towards learning 
the L2 language. The mean value for all the subscales are quite high suggesting that the 
students’ motivation to learn English has many variables as expected.  
Table 4.1  
Descriptive Statistics of Subscales 
Subscale  Mean  S.D N 
Criterion 3.48 1.10 46 
‘ideal L2 self’ 4.99 0.72 46 
‘ought to L2 self’ 3.41 1.04 46 
Promotional instrumentality 4.46 0.93 46 
Preventional instrumentality  3.34 1.11 46 
Attitudes towards English  4.08 0.91 46 
Cultural interest 5.21 0.83 46 
Attitude towards the L2 community 4.73 1.13 46 
Integrativeness 3.56 0.89 46 
Fear of assimilation 4.21 0.61 46 
Linguistic self confidence 3.32 0.74 46 
 
Inferential Statistics 
Using the Cronbach’s alpha value system a reliability analysis was conducted to 
measure the reliability of the participants’ responses towards the subscales. Thereafter the 
reliability scales were used to analyze the strength of relationship between the subscales. The 
subscales were considered highly reliable when they were above p < 0.60 according and 
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generally accepted as adequate according to standards of social science (Pallant, 2007). The 
scale was also used in the study conducted by Islam et al. (2013). The overall reliability of the 
questionnaire was rated quite high at (α = 0.95). However the two subscales integrativeness     
(α = 0.39) and Fear of assimilation (α = 0. 11) were found to be quite below p < 0.60. Due to 
the low reliability rates for these two subscales nor further statistical analyses will be repeated 
in these scales. The low reliability could be related to the number of items within the subscales 
for being quite low and also because of the wording of the statements which were written in the 
form of questions. As the wording in the subscale was negative it was reverse coded. The 
results nevertheless remained at a low level, (see Table 4.2)  
Table. 4.2 
Reliability of Coefficients of Subscales 
Subscales  Cronbach’s 
alpha value 
Number of 
items 
Criterion 0.89 10 
‘ideal L2 self’ 0.84 8 
‘ought to L2 self’ 0.86 9 
Promotional instrumentality  0.87 13 
Preventional instrumentality 0.89 10 
Attitudes towards learning English 0.80 8 
Cultural interest 0.85 4 
Attitudes L2 community 0.91 4 
Integrativeness 0.39 3 
Fear of assimilation and nationalism 0.11 4 
Linguistic self confidence 0.63 7 
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According to Pallant (2007) the reliability of the scales could be affected by the number 
of items within a scale. This could have affected the two subscales Integrativeness (3 items) 
and Fear of assimilation (4 items). However there are two more subscales with a similar low 
number of items such as Cultural interest and attitudes towards the L2 community (4 items) yet 
reporting a high reliability. When comparing with the study done in Pakistan (Islam et al., 
2013) there seems to be a similar low reliability in the subscale for Integrativeness (α = 0.30). 
The same could be said by looking at the study in Iran where integrativeness showed a 
relatively low reliability (α = 0.56), see Table 4.3. The Pakistan study did not look at the fear of 
assimilation and nationalism nevertheless it included a subscale on national interest (α =. 57) 
which looked at learning English for national purposes such as promoting the country abroad 
by learning English to communicate internationally. This is somewhat opposite to the intended 
study of the subscale fear of assimilation and national interest which looked at the opposite to 
see whether SLA was obstructed through the fear of losing one’s culture or being a traitor to 
the nation. Interestingly in the study done in Japan (Ryan, 2011) with a similar number of 
subscales the reliability ranged at (α = 0.67).  
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Table 4.3  
Comparison of Reliability Coefficients of Subscales in Studies Done in Pakistan, Japan, China, 
Iran, and Japan (Ryan, 2009) 
 
Subscales Cronbach’s alpha value 
 Sri Lanka Pakistan Japan China Iran Japan  
(2011) 
Criterion 0.89 0.70* 0.83 0.75 0.79  -- 
‘ideal L2 self’ 0.84 0.72 0.89 0.83 0.79 0.85 
‘ought to L2 self’ 0.86 0.73 0.76 0.78 0.75  -- 
Promotional 
instrumentality 
0.87 0.65 0.82 0.78 0.67  -- 
Preventional 
instrumentality 
0.89 0.68 0.73 0.84 0.81  -- 
Attitudes towards 
learning English 
0.80 0.66 0.90 0.81 0.82 0.88 
Cultural interest 0.85 0.68 0.77 0.67 0.76 0.52 
Attitudes L2 
community 
0.91 0.75 0.86 0.76 0.76 0.83 
Integrativeness 0.39 0.30 0.64 0.63 0.56   
Fear of assimilation 
and nationalism 
0.11 0.57*  -- --  --  0.67 
Linguistic self 
confidence  
0.63 0.76*  -- -- --   0.31 
*A subscale similar in study 
A correlational analysis was conducted to study the relationship among the separate 
subscales. The intention of this study was to see how much each variable affected the other. 
Pearson’s correlation coefficient was run to see this inter-relationship between the individual 
variables and how they promoted the language learning behavior of the participants (see Table 
4.4). As there was positive correlations between all of the subscales, only those with the highest 
correlations and are relevant to the study will be discussed.  
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Table 4.4  
Descriptive Statistics of the Correlation between Variables 
 
 
  
The correlation between the variables preventional instrumentality and ‘ought to L2 
self’ is at the highest (r = 0.716, p < 0.01) followed by promotional instrumentality and ‘ought 
to L2 self’(r = 0.649, p < 0.1) and promotional instrumentality with preventional 
instrumentality (r = 0.644, p < 0.1). The increase of preventional instrumentality is affected by 
‘ought to L2 self’ as they are much in congruence with each other in building the motivation of 
the L2 learner towards eliminating the possibilities of failure. The higher the ‘ought to L2 self’, 
the more the preventional instrumentality will rise; i.e., the more the L2 learner wishes to 
eliminate the qualities that they would not want to be in the future, the more they would make 
sure they regulate the duties and obligations such as examinations to make sure that they 
achieve the ‘ought to L2 self’.  
The data from the research was run through a number of T- tests on independent 
samples to peruse whether the demographical elements had an impact on the results of the 
study. There was no difference (p>0.05) between the gender groups. The two age groups     
(18-23, n = 37: 26 -35, n = 5) showed no difference when it came to agreement on the 
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subscales. To examine the effect of nationality the groups were compared, showing similar 
results with very little difference between the Sinhala, Tamil, Sri Lankan Muslim or the other 
groups. In the category of Native language, to see whether it had an impact on the study, the 
two groups of Sinhala and Tamil native speakers were compared. As Sri Lankan Muslims also 
speak Tamil as their native they too comprise the demographic of native speakers of Tamil. 
There was a significant difference between the Tamil (M = 5.36, SD = 0.20) speakers and 
Sinhala speakers (M = 4.35, SD = 0.92), t (41) = 2.18, p < .05, when it came to promotional 
instrumentality. Sinhala speakers (M = 3.19, SD = 1.07) showed a lower level of preventional 
instrumentality when compared with Tamil (M = 4.3, SD = 1.18), t (41) = 2.09, p < 0.05. There 
was similarly a significant difference in the subscale linguistic self-confidence where the native 
Speakers of Sinhala (M = 3.25, SD = 0.67) and Tamil speakers (M = 4.14, SD = 0.99), t (41) 
2.40, p < .05, excepting the subscale linguistic self-confidence which was somewhat reliable.  
Studies conducted earlier on student motivation in the ELTU in Kelaniya towards 
learning English, suggested that students from the faculty of Arts were less inclined to study 
English in comparison to the students from other schools or majors (Fernando, 2005). 
Therefore another one way ANOVA was run between the different majors of the participants to 
see if there is any difference occurring between the groups in any of the subscales. There was 
no significant difference between any of the participants by their major or discipline. 
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Chapter 5: Discussion  
There is an acknowledged notion among the university English teachers that students do 
not show enough motivation to learn English as a second language in the university system of 
Sri Lanka.  However looking at their responses we see that most of them do have a strong 
intended learning effort towards learning English. A huge motivational factor among students 
is extrinsic need to find jobs and well paying positions. A thorough knowledge in English will 
secure this for a graduate. This echoes another study done by D. Fernando (2005) where she 
found that 92% of students agreed that learning English was important for the purpose of 
finding jobs and that it was important to learn as an international language. The strong 
correlation between the criterion (intended learning effort) and attitudes towards learning 
English in the current study shows that overall their desire to learn English is associated with a 
positive attitude towards the process of learning the language. If an additional subscale had 
been added to study their intended learning effort within the university English programs, it 
would have helped to illustrate any difference between their general intended learning 
outcomes and situated learning effort.  
In studying the correlations of the subscales it can be inferred that the students in the 
university system of Sri Lanka as a whole regulated their personal goals and objectives to 
achieve their ‘ought to L2 self’. The constant reminder of the fact that English is needed for 
following higher studies or landing a better job, seems to have increased their desire to fortify 
the path towards success and making sure that they achieve their goals by eliminating the 
outcomes that can possibly deny them the opportunity to achieve at the success of finding a 
comfortable or a lucrative job. Fernando (2005) also found that the students’ main purpose for 
learning English was to find employment.  There is a strong correlation between their 
43 
 
promotional instrumentality and L2 identity as well, implying that their image of themselves as 
future English speakers is related to their extrinsic goals. Their attitude towards learning 
English is also correlated to their ‘ideal L2 self’, which seems most probable, that by 
maintaining a positive attitude towards the process of learning the language they believe that 
they could achieve competency. Were they to see that process of learning as an odious task, 
there would be no correlation between the scales. The students in wishing to become a 
competent user of English would need to show a high intention of learning, or they would be 
unable to achieve their intended goal of competency in the L2.  
The educational system in Sri Lanka is highly competitive with a very small amount of 
students achieving the desired goal of entering to a government funded University. The high 
correlation between promotional instrumentality and preventional instrumentality. The need to 
excel in English and the motivation to excel is driven by the need for economic and social 
stability for the future and the best way to achieve this stability is by excelling in the 
government and international examinations that test their competency. There is a great demand 
among undergraduates and graduate students towards learning how to pass the TOEFL and the 
IELTS examinations to follow their higher studies abroad. Some students opt to follow English 
programs run by reputed organizations such as the British Council and other accredited 
educational institutes to obtain documents to display their L2 capabilities.   
The strong correlation between the students’ attitude towards the L2 community and 
cultural interest illustrates that Sri Lankan university students carry a positive attitude towards 
the L2 community. The stronger the cultural interest is towards English the more positive the 
attitude will be towards the L2 community.  The studies by Fernando (2005) and Gunasekara 
(2005) reflect that the role of English within the University system and also to a certain extent 
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in the society is very much attached to the social identity of the students. As English is the 
‘privileged’ language (Gunasekara. 2005) those who do not know the language are down 
trodden, also it is seen as a tool of westernization that there is a “rejection of the westernization 
and the cultural values associate with the language and a fear of losing one’s own cultural 
identity” (Fernando, 2005, p. 5). However looking at this study there seems to an opposition of 
ideas where the students are open to the cultural elements of the target language and the L2 
community. Globalization and social media which uses using English as an international 
language might have an effect on this attitude where students do not see the language as a 
threat to the culture but as a medium through which they can access the international world. In 
Islam et al.’s (2013) study the correlation between the cultural interest and attitude towards the 
L2 community was also slightly high, showing similar results.  
Dörnyei (2009a) suggests that the harmony between the ideal 2 self and the ‘ought to 
L2 self’ is an integral element in improving L2 motivation. This will persuade people to make 
the needed effort to achieve the ideal outcome. When both are in harmony the levels of 
motivation will rise for the expectancy of achieving high is within reach for the student. The 
high correlation between the ‘ideal L2 self’ and ‘ought to L2 self’ increases the level of 
motivation towards learning the L2. In this study the correlation between the ‘ideal L2 self’ and 
‘ought to L2 self’ was at (r = 0.309), p < 0.05, showing a relatively high correlation between 
the two subscales, illustrating the average level motivation of the participants of this particular 
study.  
There are more than three language communities in Sri Lanka. The study mainly 
focused on the two main language groups, Sinhala (the language spoken by a majority of the 
population) and Tamil. It was quite interesting that a number of participants who stated that 
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their native language was Tamil, to have answered the questionnaire in Sinhala. In running a  
T-test there were a few differences to be found between the two communities when it came to 
Promotional instrumentality. The Tamil speakers (M = 5.36, SD = 0.20) showed a slightly 
higher level of promotional instrumentality than Sinhala students; (M = 3.19, SD = 0.92). It 
could be related to the fact that the need for communication using English (which is the link 
language) in the country and also for better opportunities in the highly competitive world of 
employment, they would have more chances of finding jobs were they competent in English. 
This means that they need to compete with the other L1 group to make sure that they achieve 
higher results in the examinations and interviews in the job market. The pressure would be 
more as they need to be able to compete with a larger group of people whose language is also 
their other L2.  
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Chapter 6: Conclusion 
There is a great need to learn the motivational elements that impact the learning 
behavior of the university students in the Government universities in Sri Lanka. The 
government spends a large sum of its revenue on education and higher education. It is quite 
important to find ways and means of improving the way knowledge is imparted to the students 
in the universities in the country. Looking at the main research questions in the study, it was 
intended by this study to see how effective the L2 self-system was in measuring the 
motivational elements of the students in Sri Lankan Universities towards learning English. The 
research which had been used in a number of contexts before was highly useful as it was 
prepared for studying the motivational elements at a more global context. Several factors were 
salient in the study of the L2 motivation of the students; promotional and preventional 
instrumentality and ‘ought to L2 self’, showed to be a number of elements were very influential 
in the current context. As according to a number of researchers who had followed Dörnyei’s L2 
self-system, there are contextual differences between the results gathered in each country. For 
example in Islam et al.’s (2013) study he found that national interest, milieu and international 
posture and cultural interest had much to do in the formation of the L2 motivation among 
Pakistani students. The competitive nature of education and issues with graduate 
unemployment in Sri Lanka could have been the reason for the difference in results in two 
relatively similar countries.  
The study also featured that in some subscales the native language of the participants 
had an impact on the level of motivation given to each subscale. Native speakers of Tamil 
showed a larger mean in Promotional instrumentality and also integrativeness and fear of 
assimilation. This could be caused by their experience in the need to integrated, having to learn 
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Sinhala as an L2 as well. Also the need to compete with the Sinhala speaking majority for 
better job positions could increase their motivation above the Sinhala speakers. The knowledge 
of English being the link language will also help ease problems with communication making it 
important to learn English for promotional instrumentality.  
The number of participants was one of the many serious caveats of the study. The 
studies conducted by the main researchers in Hungary, and elsewhere had sample sizes running 
above 1000 students. Due to logistical hindrances, the initial paper based questionnaire had to 
be submitted online using a survey website, which eliminated students who would lack the 
skills to use a computer from participating in the research. This could have had an impact on 
the study as the students who were approached through the online survey had access to not only 
computers but the knowledge to operate them. There was a lack of participation from the ethnic 
group comprising of the Tamil population, thus it does not represent a proper cross-section of 
the Sri Lankan university students. For future studies a paper based questionnaire and more 
personal or institutional approach towards the participants would be more effective. There was 
very little information to go by when regarding the attitude of students towards the 
juxtaposition of learning English with that of nationality or fear of assimilation for the 
reliability scale on Cronbach alpha was quite low. So it was difficult to infer whether students 
are demotivated by the fear that learning English will replace their national identity or ethnic 
identity.  
As the students seem to show a great interest in developing their professional skills 
through learning English as see through the high correlation between, preventional 
instrumentality and ought to self, the courses that they take within the university system could 
be custom made to serve the purpose of their learning the language. This has already been 
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suggested by Fernando’s (2005) study that the students in the first year and the final year have 
different expectancies for learning outcomes in English. Gearing them to attain their goal by 
promoting language courses that focus mainly towards their disciplines could have an impact 
on their motivation to follow the free courses offered within universities. 
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Appendix A 
Questionnaire Subscales and IRB Approval 
1.1 Questionnaire subscales  
Questionnaire  subscales used for the study  
Criterion 
 measures 
1 if an English course was offered at university or somewhere else in the 
future I would like to take it 
2 if an English course was offered in the future I would take it 
3 I am working hard at learning English 
4 I am prepared to expend a lot of effort in learning English 
5 I think that I am doing my best to learn English 
6 I would like to spend lots of time studying English 
7 I would like to concentrate on studying English more than any other topic 
8 compared to my classmates I think I study English relatively hard 
9 if my teacher would give the class an optional assignment, I would certainly 
volunteer to do it  
10 I would like to study English even if I  were not required to  
ideal  
L2 self 
11 I can imagine myself living abroad/ visiting foreign country and having a 
discussion in English * 
12 I can imagine a situation where I am speaking English with foreigners 
13 I can imagine myself speaking English with international friends or 
colleagues 
14 I imagine myself as someone who is able to speak English 
15 I can imagine myself speaking English as if I were a native speaker of 
English 
16 whenever I think of my future career, I imagine myself using English 
17 the things I want to do in the future require me to use English 
18 I can imagine myself studying in a university where all my courses are 
taught in English 
‘ought to L2 
self’ 
19 I study English because I think it’s important 
20 I have to study English because if I do not study it I think my parents will 
be very disappointed in me 
21 Learning English is necessary because people surrounding me expect me to 
do so. 
22 my parents believe that I must study English to become an educated person 
23 I consider learning English to be important because the people I respect 
think that I should do it 
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24 studying English is important to me in order to gain the approval of my 
peers/teachers/family / boss 
25 it will have a negative impact on my life if I don’t learn English 
26 studying English is important to me because other people will respect me if 
I have a knowledge of English 
27 if I fail to learn English I will be letting other people down 
promotional 
instrumentality  
28 studying English can be important to me because I think it will someday be 
useful in getting a good job 
29 studying English is important because with a high level of English 
proficiency I can make a lot of money 
30 studying English can be important to me because I think it will someday be 
useful in getting a good job and or making money 
31 studying English is important to me because English proficiency is 
necessary for promotion in the future 
32 Studying English is important to me because I would like to spend a longer 
period living abroad. (e.g. studying and working) 
33 studying English is important to me because I am planning to study abroad 
34 studying English is important for me because I think I will need it for 
further studies on my major 
35 studying English is important to me because I  can work globally 
36 the things I want to do in the future require me to use English 
37 studying English is important to me because it offers a new challenge in my 
life 
38 studying English is important to me in order to achieve a special goal (e.g. 
to get a degree or scholarship) 
39 studying English is important to me in order to attain a higher social respect  
40 I study English in order to keep updated and informed of recent news in the 
world 
preventional 
instrumentality 
  
41 I have to learn English because without passing the English course I cannot 
graduate 
42 I have to learn English because without passing the English course I cannot 
get my degree 
43 I have to learn English because I don’t want to fail the English course 
44 I have to study English because I don’t want to get back marks in it at 
university 
45 I have to study English; otherwise I think I cannot be successful in my 
future career 
46 studying English is necessary for me because I don’t want to get a poor 
score or a fail mark in English 
47 Studying in English is necessary for me because I don’t want to get a poor 
score or a fail mark in English proficiency tests (TOEFL. IELTS, UTEL) 
48 Studying in English is important to me because I don’t have knowledge of 
English, I will be considered a weak student. 
49 studying in English is important to me because I will feel ashamed if I got 
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bad grades in English 
 
 50 studying English is important to me because I don’t like to be considered a 
poorly educated person 
attitudes to 
learning 
English 
51 I like the atmosphere of my English classes 
52 do you like the atmosphere of the English classes 
53 I always look forward to English classes 
54 do you always look forward to English classes 
55 I really enjoy learning English 
56 do you really enjoy learning English 
57 would you like to have more English lessons at school 
58 do you think time passes faster while studying English 
cultural 
interest  
59 do you like the music of the English speaking countries ( pop music) 
60 do you like English films 
61 do you like English magazines, newspapers or books 
62 Do you like TV programs made in English-speaking countries?  
attitudes 
towards the L2 
community  
63 do you like people who live in English speaking countries 
64 do you like meeting people from English speaking countries 
65 Would you like to be like the Sri Lankan people who speak English from a 
very young age.* 
66 would you like to know more about people from English speaking countries 
integrativeness 67 how important do you think learning English is in order to learn more about 
the culture an art of its speakers 
68 how much would you like to become similar to the people who speak 
English 
69 how much do you like English  
fear of 
assimilation/na
tionalism 
  
  
  
70 as a result of internationalization there is a danger of (Sri Lankan ) people 
may forget the importance of (SL) culture 
71 using English in front of people makes me feel like I will be thought of as 
less (Sri Lankan) 
72 as internationalization advances there is a danger of losing the (Sri Lankan) 
language and culture 
73 as a part of international society (Sri Lankan) people must preserve the (Sri 
Lankan) language and culture 
  
  
74 whenever I think of speaking in English I feel like I am betraying my Sri 
Lankaness* 
75 I think we do not need English to survive in the international world* 
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L2 self 
confidence 
  
  
  
  
76 I am afraid of making mistakes in English* 
77 I am sure I will be able to learn English 
78 I am afraid that other students will laugh when I speak English  
79 I think I am the type who would feel anxious and ill at ease if I had to speak 
to someone in a foreign language 
80 I am not worried about making mistakes when I  try to use 
Sinhala/Tamil/other language* 
 
Would you like to be like the Sri Lankan people who speak English from a very young age.* 
Whenever I think of speaking in English I feel like I am betraying my native language* 
I am not worried about making mistakes when I try to use Sinhala/Tamil/other language* 
I am afraid of making mistakes in English* 
I think we do not need English to survive in the international world* 
 
1.2 Demographics 
Background information 
These questions you are about to answer will be only used for the research and the answers 
that you give, will not be made public. 
 
Choose the answer that suits you best and put a × in the box before it. 
Age range 
 
Gender 
Female  Male  Other  
 
What ethnicity would you classify yourself as, (please pick the one you identify yourself 
with) 
Sinhala  Tamil  Muslim or 
Sri Lankan Moor 
 Burgher  Malay  Other 
(please 
specify
) 
  
 
What language is your first language (the language you find yourself most comfortable 
using) 
18 – 25  25 – 35  
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Sinhala  Tamil  Other 
(please specify) 
  
Write the name of your faculty, your main discipline and English language class (ELTU 
level) 
 
Faculty Discipline English level (ELTU) 
   
 
2. IRB Approval  
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3. IRB approved letter of consent.  
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1. Replaced missing items in the questions by average 
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REPLACE MISSING WITH AVG. 
RECODE Q8(MISSING eq 3). 
RECODE Q11(MISSING eq 5). 
RECODE Q12(MISSING eq 5). 
RECODE Q13(MISSING eq 5). 
RECODE Q14(MISSING eq 4). 
RECODE Q15(MISSING eq 5). 
RECODE Q16(MISSING eq 6). 
RECODE Q17(MISSING eq 5). 
RECODE Q18(MISSING eq 5). 
RECODE Q19(MISSING eq 3). 
RECODE Q20(MISSING eq 3). 
RECODE Q21(MISSING eq 3). 
RECODE Q22(MISSING eq 3). 
RECODE Q23(MISSING eq 4). 
RECODE Q24(MISSING eq 5). 
RECODE Q25(MISSING eq 3). 
RECODE Q26(MISSING eq 3). 
RECODE Q27(MISSING eq 5). 
RECODE Q28(MISSING eq 4). 
RECODE Q29(MISSING eq 4). 
RECODE Q30(MISSING eq 5). 
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RECODE Q31(MISSING eq 5). 
RECODE Q32(MISSING eq 5). 
RECODE Q33(MISSING eq 5). 
RECODE Q34(MISSING eq 5). 
RECODE Q35(MISSING eq 5). 
RECODE Q36(MISSING eq 4). 
RECODE Q37(MISSING eq 5). 
RECODE Q38(MISSING eq 4). 
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